of the Irish state, many of these children were considered "national orphans."
Their images, along with those of their widowed mothers, were used in the Catholic Bulletin to pique public sympathy for the executed rebels and to solicit donations to a number of welfare agencies providing financial aid to republican families affected by the Rising. 3 Perhaps the most pressing question concerning the futures of these "children of the Rising" was their education. Education in Ireland, from the republican perspective, was not merely about pedagogy:
rather it was a fundamental vehicle for the development of nationalist sentiment and the creation of a new citizenry. Eoin Mac Néill, the first Minister for Education in the Irish Free State, reflected this attitude in 1925: "The chief function of Irish education policy is to conserve and develop Irish nationality." 4 The schools chosen for these children, and the proprietorial interest taken in their educational futures by these welfare organizations, reveals much about the way in which republican Ireland attempted to take ownership of the futures of these children. Conversely, allegations of favoritism and a hierarchical approach to the 1916 families blighted some of the official activities and exposed the frayed tempers behind the smooth state-building narrative.
Many of the dead men of Easter week left children behind them, of varying ages and with varying educational needs. These children of the martyred revolutionary elite were the prototypical new citizens; as such, they merited an education worthy of the sons and daughters of the Rising leaders, the founding fathers of the new state. This examination of their schooling both before and after the Rising illuminates the very broad range of educational experiences evident in Ireland in the early twentieth century, from elite secondary schools to the truncated education of the working classes, along with the question of female education, the prevalence of religious orders, and the embedding of republican ideals into education. It also reveals the highly variegated class profile of the Rising leadership, which continued to shape the lives of their children thereafter and which was only partly alleviated by official welfare provision.
This essay shall explore these issues, as well as the tumultuous effect of the Rising on the families of its leadership, illuminating a frequently underplayed story of trauma and loss.
THE EDUCATIONAL LANDSCAPE
The children left fatherless after May 1916 were concentrated in seven families.
The largest was the family of James Connolly, who had six children in 1916:
Nora, aged twenty-three; Aideen, aged twenty-one; Ina, aged nineteen; Moira, aged seventeen; Roddy, aged fifteen; and Fiona, aged eight. Next were the children of Michael Mallin: Séamus, aged twelve; Seán, aged nine; Úna, aged seven; Of this group of twenty-three children, three had finished their education by the time of the Rising (the elder three Connolly daughters). Six were yet to begin their schooling. But although the Rising had a transformative effect on the lives of the children, including their educational trajectories, the socioeconomic background of their parents to a large degree determined the educational profile of the children in the years prior to 1916. Indeed, the highly stratified nature of education in Ireland in the late nineteenth and early twentieth centuries is reflected in the biographies of the executed leaders and that of their wives. The overwhelming dominance of the Catholic Church in providing education at all levels and across society is immediately striking: despite an official aspiration of non-denominationalism when Irish education was formalized in the 1830s, the emergent system was highly sectarianized. By the late nineteenth century, this had been reinforced by the "devotional revolution" in the Catholic Church, confirming the essential religiosity of the Irish educational landscape. 5 With three exceptions, all the parents of these children of the Rising were Catholics, and thus underwent a Catholic education. a program of educational reform prompted by critiques of the rigidity of the national curriculum was commenced in 1897, resulting in significant changes to the primary school system from 1900. These children were among the first to benefit from these changes, which attempted to modernize primary education in Ireland: a broader curriculum was introduced, infant education was transformed, and a less mechanistic approach to teaching and learning adopted. It was in that school that I understood for the first time about Anglicisation. It wasn't just that all the boys were fiercely against the Germans, but that every boy in the school was happy to wear English badges. I didn't go along with them in this, and there wasn't a day that I didn't have to stand my ground against them. I often had a black eye coming home.
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EDUCATION AFTER THE RISING
The Rising represented a period of immense disruption and trauma for all of the families. Apart from the bereavement, their homes were turned upside-down: raided and torn apart by successive British search parties, in many cases they had to flee their homes and seek refuge with friends and families. This meant that the children's education was frequently interrupted, not least because St.
Enda's had been raided and closed until the autumn of 1916, with significant disruption to its staffing thenceforth. Even more problematic was the fact that most of these families had lost their breadwinner; the fee-paying education which they had enjoyed before was therefore placed in jeopardy. Into this gap stepped order Arthur Griffith's The Resurrection of Hungary. In protest, the boys organized a petition, and had Dillon replaced by a Sinn Féin-dominated committee. 26 In more ways than one, the sons were fighting the battles of their fathers.
But the laxity of the school authorities in the context of a rapidly transforming political situation had serious consequences: Sweetman's eccentricity and increasingly radicalizing republican sympathies combined with dangrously lenient regulations to create a situation of inadequate supervision. This culminated in an "attack" on a local RIC barracks, when a group of schoolboys from the Mount terrorized the policemen inside with homemade explosions from matches, nails, keys, and metal pipes. This incident was not merely tolerated by the school authorities: after the police came to the school to investigate, Sweetman was "chuckling away to himself about it, not exactly encouraging us but more or less saying 'about time somebody put the RIC out of this country.'" 27 The reputation the school had for high political feeling contributed to its ultimate failure as an institution. 28 The school was raided a number of times 
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